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Abstract 
The present paper presents a case study for primary students who learn English as a foreign language,  as well  as following the 
progress they made when they rediscovered their world and renamed it intuitively in the target language. The aim is the use of 
interactive multiple intelligences tasks that support the young learners to improve their awareness of the language system of 
regularities. 
The research consists in implementing school assessment that highlights the progress made according to the evolution of their 
language awareness based on the Common European Framework. I also consider that adequate assessment techniques can 
support effective internalization of the concepts and in-depth learning, as well as great academic achievement. 
© 2015 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
Traditional English lessons needed to go or at least to change. This was valid from the introduction of the 
Common European Framework of Reference for Languages and it started to change the view upon language 
teaching itself. At first games, songs and poems were allowed only in particular parts of the lessons and they were 
vied only as a relaxing moment, not as a means of learning. They were permitted at the end of the lessons and didn’t 
have the positive approach they needed in order to get the students attention.  
This is one of the observations used in two previous papers that I conducted with one of my university colleagues 
and that have been the predecessors of the present one. The main focus in this third paper is the assessment that 
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needs to prove itself in order to establish the desired results among students and the case study in which one such 
assessment method has proven itself: the Cambridge Assessment, in particular, the Young Learners Exams. 
Modern methods and in particular Multiple Intelligences Theory, bring along new views in the classrooms and 
they have been extended and have taken over the idea of how one may be made aware of his or her progress. This 
being the case, assessment became one of the main focuses in order to provide the best learning environments. 
The audience of the present paper is teachers of English and other foreign languages aged eight to twelve years 
of age. They may be teachers of EFL (English as a Foreign Language) or ESL/EAL (English as a Second Language/ 
English as an Additional Language). The main concern is the fact that these teachers focus on a group where English 
is seldom heard outside the classroom in a proper manner and the present case study can be vied as a mainstay or 
supplementary reinforcement.  The most complicated aspect is the one in which the children are aware of their 
learning strategies and want to be more and more involved. I felt that it is necessary to do a research that regards 
children groups who were exposed to this way of assessing. 
The  hypothesis  that  I  support  is  that  "if  we use  the  Cambridge  Assessment,  then  the  students  will  have  a  wide  
recognition and acceptance by constantly evolving to reflect and encourage good practice in learning a foreign 
language without effort”. My target groups are children of primary school (second to fourth graders). I present 
below the research by means of a case study. 
2. Assessment Method 
In my previous paper I have come with the debate on the idea that projects are one of the most fun and creative 
forms of evaluating students` progress. This has been viewed in relation with traditional English classes which 
focused on providing a more objective-or so they say- form of evaluation- though tests and oral examinations. I have 
discussed how these forms provide a fixed form in which students must produce language in a sterile and usually 
non-realistic way and reflected upon students that came to dislike assessment periods, came to not understand the 
meaning and the use of evaluation. The past plan was to create a programme in which: 
x  students would have fun  
x come to like the subject taught  
And it has been seen at the end of the evaluative period that: 
x children have become aware of their strengths and their weaknesses ; 
x found different ways to go past their differences; 
x they were brought to the verge of independence; 
x found the power to dream and wings to fly as high as they can. 
Even though the results were promising and they kept the students motivated and the classes fun, the main 
problem that rose was the fact that time needs to be properly used. The parents came and asked how can they be sure 
of their child’s progress other than the happiness they see on the children’s faces and the usage of the language. The 
main concern expressed was the grammatical errors that they can detect in the child’s usage of the language and 
maybe a lack of an enlarged vocabulary. This being the case, I was faced with a difficult problem that needed a fast 
solution: shall the programme be terminated or can we find support in a bigger form that would comfort the parents 
and allow the educational process to continue in the way it has proven itself?  
2.1. Structure 
In order to find a reasonable solution, I turned to the expertise of the Educational Policies that the European 
Union has been implementing successfully for some years now. They have shown that the level of a foreign 
language is certified by an amount of hours spent learning that particular language and by age-appropriate 
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techniques. This being said, the next step was to explain this approach and to choose a world known exam that 
fulfilled this expectations.  
Looking and the experts point of view and the debated ideas, the one that came through as the most likely to be 
sustainable for a longer period of time was that given by the partnership of the Common European Framework of 
References for Language and the Cambridge Assessment General English Tests (fig.1.).  
Fig. 1. Partnership of the Common European Framework of References for Language and the Cambridge Assessment General English Tests
The second issue that came up was the transposing of these levels to the young learners capacities and thus 
making international examinations possible for the younger age groups. This is where the idea of managing
language learning came into being and shifted our focus towards creating and maintaining a constructive learning 
environment based on key concepts and principles for learner-centered learning and assessing. All of these came 
together to form the previous presented Project-based Assessment and the Cambridge Assessment for Young 
Learners. The exams are divided into 3 stages:  
x Starters – 1st level 
x Movers - 2nd level, considered to be A1 according to CEFR, Breakthrough stage 
x Flyers -   3rd level, considered to be A2 according to CEFR, Waystage stage 
Fig. 2. Young learners and general English 
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2.2. Implementation 
Given the general scheme and the acceptance of this evaluation form by many countries in the world, the students 
have been encouraged to participate in the exams. They have been directed to a level according to their age group 
and to the hours of English they have attended. 
                                       Table 1. Exam Participation 2011-2015 
Cambridge Assessment Grade Number of 
students enrolled 
Starters  entry 2 132
Movers  entry 3 80 
Flyers    entry 4 130
In the table above it is shown the number of students that have sat the exam and successfully passed it and the 
grades they belong to. The number is big and shows that more than half of the students in our school have sat the 
exams willingly. It is not a demand of our school; it is just a recognized form of stating the level they are at a certain 
moment in time. The research started back in 2010 and it has been a supplementary reinforcement for students. The 
number of students sitting the exams has gradually increased and it has been the trigger that spotted the necessity of 
a different classroom assessment. 
Table 2. Exam 2011-2015 
2010-2011 2011-2012 2012-2013 2013-2014 2014-2015
Starters - 50 30 42 12 
Movers - 10 20 10 40 
Flyers - 30 55 30 15 
KET 10 12 20 33 13 
PET - 6 14 32 10 
3.  Case Study and Experimental Results  
Having experienced a lot of traditional assessing, I have come to the conclusion that something must be done in 
order to keep the children interested and fascinated by the study and less frightened about the exam period.  
Children tend to have a more pronounced way of saying what they like and what they don’t,  thus tests became 
their enemies. 
Secondly, from a teacher’s perspective, I could observe that I only tested some areas of my students’ interests 
and strong points, never all or at least the ones they could use on a day to day basis. As children learn especially by 
doing and by undertaking connections between concepts and their own form of representing, so there must be a way 
in which they could benefit from one another’s gains.  
The Cambridge Assessment scheme evaluation came into being. It had a fixed project at the end of each year – 
never changing its form – but containing the entire palette from listening to speaking. This form now led the way of 
using more than 60 words per session of assessment and at least 20 fixed structures, in new contexts and in their 
own phrases. 
How assessing was viewed along with the students’ willingness were the main focuses of the research, although 
the background was focused on children’s accumulation of new knowledge in English and assessment. Research on 
2nd graders children group took place during 3 years of study. The available time was 5 hours per week. The 
children, in a total number of 274 students, were divided into two groups: those who had first contact with English 
and those who had studied English a number of years before.  
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Another phase of the research was the introduction of some items evaluated in a daily practice. These contained 
everything the children needed in order to have their tasks started and finished during a 45minute class. 
After these activities we needed to analyze students' progress in order to draw conclusions and see if the 
assessing presented on small bits would be more attractive. As the children are asked to produce language and to 
formulate their own tasks, progress could be verified only through systematic observation. Assessing games proved 
to be, as games always were, activities where children participate in a natural way, and they contribute in a friendly 
way to testing things that children should know or for the strengthening of certain skills. The systematic observation 
was made through watching the children’s attitude and their answers to the class and to the teacher. I also prepared a 
chart that allows data collection in terms of student progress. 
At the end of this research period I can also speak about results. Although at the beginning international 
examinations seemed to be unreachable, along the way, students perceived this type of assessment as relevant – very 
relevant- and fun – very fun. The challenge faced was the love the children have for attention and these 
representations have proven themselves to give them a sense of security. Almost all students managed to assess 
themselves and their colleagues in an objective and pertinent way, approximately 90% of students obtaining a good 
and very good score in the systematic observation and moving on to sitting a real exam. 
When learning and assessing children learning a foreign language, there should always be remembered that 
children can understand more than they can say. 
4. Conclusions 
The present research has shown that so far my hypothesis has not been denied! The Cambridge Assessment 
establishes a relevant testing zone and gives the children a more natural way of being assessed. They have a rate of 
70% on sitting the exams in the following year and the rest of 30% sit the exam in two years. The positive 
experience given by a different testing mode is helping the children to understand the power sits in how they work 
with what they know and how well can the manage stress in such situations. 
In addition, there were no limitations to the present research, the results obtained having been unaltered during 
the whole period of the study, general fluctuations being caused by the desire of passing on to the next level. As the 
general table proves, a great group of children have passed onto higher level tests such as KET and PET, exams that 
belong to the general English marking scheme, thus considered adult exams. 
The group that was involved has shown that a variety of tasks may be better understood and better dealt with if 
they have a finality suitable for the age group and the social environment in which the group activates. The 
dynamics of the Cambridge Assessment allowed young students to enjoy effortless activities that motivated their 
constant learning. This Cambridge Assessment, in combination with an intuitive form of language acquisition 
proved to be a success in all classes, despite the minimal setbacks that occasionally appeared. 
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